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education, parenting and family support services, health and social services, schools’ readiness 
for children/school capacity, and supportive infrastructure (participant/site/district/county 
coordination, staff training and development, program evaluation, fiscal accountability, and 
collaborative governance).  Services are culturally and linguistically appropriate and sensitive to 
the needs of diverse populations, including children with disabilities and other special needs.  
www.ccfc.ca.gov/SchoolReady1.htm   

Ä The Children’s Services Council of Palm Beach County, Florida, is a special district of 
local government established by the Florida legislature in 1986; county voters authorize local 
property taxes to support services for children and their families.  It focuses on early education 
and care, family support networks, maternal and child health and youth development.  It helps 
local child care centers to obtain equipment and training, and to hire staff that represent the 
cultures of enrolled children and speak their parents’ languages.  All materials are printed in the 
three languages spoken by participants, and interpreters attend all events.  World of Difference 
training is provided to staff through the Miller Early Childhood Initiative.  www.cscpbc.org   

Ä Through its state-funded Illinois early childhood block grant, the state has, over the 
past 20 years, made high-quality early learning a priority.  Illinois has become an innovator in 
expanding early learning to include home-based and birth-to-three programs, and in enacting a 
funding set-aside for birth-to-three programs. 
www.gatesfoundation.org/nr/downloads/pnwg/earlylearning/earlylearningstrategy.pdf  

Ä New Jersey’s Abbott Preschool Programs receive $365 million annually from the 
state as a result of a New Jersey Supreme Court mandate that all children in districts where at 
least 40% of children qualify for free or reduced-price school lunches have access to high-
quality pre-K programs.  “Non-Abbott” children benefit from a separate preschool program 
that receives $30 million annually.  New Jersey provides the highest level of funding for pre-
Kindergarten programs of any state.  
www.gatesfoundation.org/nr/downloads/pnwg/earlylearning/earlylearningstrategy.pdf  

Ä Tennessee's Child Care Report Card System requires all child care programs 
(including child care centers and family child care homes) to undergo an evaluation that includes 
a review of staff or caregiver training and qualifications, ratios, group size, family involvement, 
and staff salary and benefits.  Department of Human Services (DHS) staff also conduct an on-
site assessment using the Early Childhood Environmental Rating Scale (ECERS).  Each program 
receives a detailed report with assessment results from each classroom.  In addition, programs 
may volunteer to participate in the Tennessee Star Quality rating system.  Participants receive a 
bonus of 5%-20%, depending on their quality rating, in addition to their usual payment rate for 
subsidized children.  The star rating system also is a tool to educate parents about child care 
quality.  Star-rated facilities serve 73% of the children in subsidized child care.  To help assure 
the rating program’s effectiveness, in 2006 the state DHS hired eight infant-toddler specialists 
to provide technical assistance to caregivers of children under age three. 
www.tennessee.gov/humanserv/adfam/ccrcsq.htm  

Ä Iowa is one of 17 states with infant/toddler specialist networks to improve the 
quality of child care and the healthy development of infants and toddlers.  The state has five 
regional infant-toddler specialists housed in Child Care Resource and Referral agencies across 
the state.  They conduct outreach to infant and toddler providers in their communities and 
support a statewide train-the-trainers effort, using the Program for Infant-Toddler Caregivers 
(PITC) to build the quality of the infant-toddler workforce.  The goal is to have more infant and 

http://www.cscpbc.org/
http://www.gatesfoundation.org/nr/downloads/pnwg/earlylearning/earlylearningstrategy.pdf
http://www.gatesfoundation.org/nr/downloads/pnwg/earlylearning/earlylearningstrategy.pdf
http://www.tennessee.gov/humanserv/adfam/ccrcsq.htm
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toddler teachers and caregivers participate in both training and technical assistance, as part of a 
comprehensive approach to professional development.  There are currently 90 trainers 
certified by WestED in all four PITC modules and in an additional module specific to children 
with disabilities.  The state covers the cost of training, but each trainer must agree to deliver 40 
hours of voluntary training in return.  In Iowa, family child care providers who care for fewer 
than five children are not required to register with the state, so infant-toddler specialists also 
try to identify unregistered providers and encourage them to receive training. 
www.dhs.state.ia.us/children_family/early_childhood/infant_toddler.html  

 

Funders, policymakers, and local community groups collaborate to strengthen the 
capacity of providers of informal child care.  They offer formal and informal training 
and other opportunities for home-based caregivers to improve their skills, and they 
create hubs of support that pool resources from many community institutions (e.g., 
health centers, museums, libraries, family support centers, child-care centers). 

 

Ä The Program for Infant/Toddler Caregivers, a collaboration between WestEd and 
the California Department of Education, provides formal and informal child care staff with pre- 
and in-service training that emphasizes children’s developmental and learning needs.  It operates 
in California and other states.  PITC’s goal is to help caregivers recognize the importance of 
giving tender, loving care and assisting infants' intellectual development by attentively reading 
each child's cues.  The program also offers educational materials, a certification program for 
infant and toddler caregivers, and an annual conference.  
www.pitc.org/pub/pitc_docs/about.html  

Ä The Arizona Kith and Kin Project helps family, friend, and neighbor child care providers 
through support and training groups that meet weekly for 14 weeks to discuss topics such as 
guidance and discipline, daily schedule planning, nutrition, parent/caregiver relationships, 
business practices, health and safety, language development, and literacy.  To spur attendance, 
the project offers free on-site child care and transportation to and from meetings.  This project 
receives funding from city and state government, private foundations, the United Way, and 
several local businesses.  www.asccaz.org/1_kith.htm  

Ä Infant/Toddler Family Day Care, Inc. in Fairfax (VA) oversees a network of more than 
100 providers who receive ongoing skills training and monthly home mentoring visits from the 
program’s child-care specialists.  www.infanttoddler.com  

Ä Hawaii’s Good Beginnings Alliance helped create Play and Learn Centers throughout the 
state to provide neighborhood gathering places where families and caregivers could connect 
with each other.  The centers, staffed by volunteers and early childhood education specialists, 
are venues where parents and caregivers can get together, learn about child development, and 
informally develop leadership skills.  The centers also provide early childhood learning materials 
and supplies to local families.  Many neighborhood residents have been inspired to pursue 
further child-care and child-development training after participating in center activities.  
www.goodbeginnings.org  

http://www.pitc.org/pub/pitc_docs/about.html
http://www.asccaz.org/1_kith.htm
http://www.infanttoddler.com/
http://www.goodbeginnings.org/
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Ä The Family Support Center run by the Ashe County (NC) Partnership for Children—a 
nonprofit organization led by local volunteers and staffed by a coordinator, early childhood 
caregivers, and therapists—teaches caregivers how to better promote early literacy skills.  
Many of the participants are grandparents who care for their teenage daughters’ children.  The 
Partnership also supports a Cooperative Play Center, open to the entire community, which has 
a wide variety of resources including a kitchen, science center, playroom, infant center, and 
music room.  Several programs also address the programmatic and business aspects of running 
a home-based child-care service.  www.acpartnership.org  

Ä The San Antonio Department of Community Initiatives contracts with agencies 
city-wide to link family, friend, and neighbor child care providers with learning opportunities, 
resources, and activities with schools, museums, libraries, community centers, and churches.  
The partnering agencies tailor their services to the care providers’ needs, offering everything 
from basic information to networking and help pursuing credentials and licensing.  Some also 
provide child care, food, and other incentives to make it easier for providers to get involved. 
www.sanantonio.gov/comminit/?res=1024&ver=true  

Ä Ready to Learn Providence (Rhode Island) is a community-based approach centered on 
improving the school readiness of children across the city.  A large part of its work connects 
Spanish-speaking family child care providers in the neediest neighborhoods to each other and 
to community resources.  Its mini-grants can be used to purchase educational materials and 
resources, and it offers English as a Second Language classes conducted by the local community 
college at Ready to Learn’s offices.  www.r2lp.org  

Ä The Head Start At-Home Partners Project of the Child Care Resource Center in 
Cambridge, Massachusetts, works with 25 families that use in-home relative care.  Services 
include health and dental screenings, child development learning activities, and field trips with 
other caregivers.  The Center also created a home video, “When a Relative, Friend, or 
Neighbor Takes Care of Your Child,” which provides one-on-one technical assistance to 
parents and caregivers.  www.ccrcinc.org  

Ä Minnesota is one of several states aiming to reach all in-home caregivers through techniques 
such as home visits, tailored outreach to specific communities, support groups, and links to 
center-based and state pre-kindergarten programs.  The state Department of Human Services 
commissioned studies that describe the population of home-based caregivers statewide, with a 
focus on caregivers who serve children in the state subsidy system and caregivers within 
immigrant and refugee communities.  The state relies on the Minnesota Child Care 
Resource and Referral Network and other grantees working on child care development 
programs to reach out to all family, friend, and neighbor caregivers in the communities they 
serve.  While this initiative is open to all caregivers, those who care for infants and toddlers 
and for other specific populations are a priority.  
www.clasp.org/ChildCareAndEarlyEducation/StartingOffRight/5008_Clasp.pdf  

 

National and local groups campaign to shape community norms to confirm that stable, 
affordable, high-quality out-of-home care is important and that social, emotional, and 
cognitive development are inter-related. 

 

http://www.acpartnership.org/
http://www.sanantonio.gov/comminit/?res=1024&ver=true
http://www.r2lp.org/
http://www.ccrcinc.org/
http://www.clasp.org/ChildCareAndEarlyEducation/StartingOffRight/5008_Clasp.pdf
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Ä In Chicago, a high-profile group of representatives from the media, business, direct service 
agencies, and city government launched a citywide Heart Start public awareness 
campaign.  With matching funds from local foundations and businesses, the group drew 
attention to the social and emotional characteristics that underlie cognitive achievement.  
www.zerotothree.org/sch_read.html   

Ä In Dade County (FL), community leaders spearheaded a range of efforts, including 
collaboration with the local PTA, to develop two-day Heart Start awareness training 
sessions for high school students.  A local university joined in the campaign by adding content 
on children’s social and emotional development to its new certification program for teachers of 
children from birth to age four. www.zerotothree.org/sch_read.html  

Ä The Partnership for America's Economic Success was created by a group of 
funders, business leaders, economists, policy experts, and advocates who believe that investing 
in children during the earliest years of their lives will yield high returns for the nation's 
economy.  The partnership plans to document the results of early childhood investments and 
bring them to the attention of policymakers and the public.  It is commissioning research on the 
economic benefits of investments in children, the policy changes needed to fund services 
commensurate with their economic value, and a communications and coalition-building effort 
needed to advance these policies.  www.partnershipforsuccess.org  

 

 

B. Child care linked to health, mental health, substance abuse, 
and developmental services 

Providers and coalitions create links among services for child care, health care, mental 
health, substance abuse, developmental assessment, and child protection so that they 
can mobilize specialized help for individual children and families who are isolated, 
have social, emotional, or developmental difficulties, or otherwise are at high risk. 

 

Ä The Calvary Bilingual Multicultural Learning Center (Washington, DC) provides 
early care and education to more than 400 families from three urban neighborhoods.  It 
emphasizes the arts, technology, bilingualism, and multiculturalism in order to nurture 
children’s learning and development and engage parents.  The center provides prenatal home 
visiting, health and developmental screenings, social service referrals, school-age child care, 
youth development activities, and family support services (e.g., workshops on parenting, abuse 
and neglect, domestic violence, life skills, job skills; help with school-family relationships; 
continuing education).  All staff who work with families meet weekly to review families’ needs 
and solutions. www.centronia.org    

Ä Strengthening Families through Early Care and Education is an initiative that 
forms state-level partnerships across the early childhood, child abuse prevention, and child 
protective services sectors to make available the information, training, and other incentives 

http://www.zerotothree.org/sch_read.html
http://www.zerotothree.org/sch_read.html
http://www.partnershipforsuccess.org/
http://www.centronia.org/
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needed to change policy and practices.  It currently operates in seven states.  The partnerships 
work to change in state policy, form new links between the early childhood and child 
protection settings, and enhance training and support for program staff.  Their goal is to enable 
a critical mass of local early childhood programs implementing Strengthening Families practices.  
www.cssp.org/doris_duke/index.html   

Ä In Cleveland, the Parent Intervention Centers of the Positive Education 
Program, a specialized early intervention program for children with special emotional and 
behavioral challenges, has joined forces with the local child care resource and referral agency to 
develop a consultation and outreach program for local child care centers.  www.pepcleve.org  

Ä KIDS Now (Kentucky Invests in Developing Success) arranged for early childhood mental 
health specialists, located in regional mental health centers, to provide prevention and 
intervention services to early care and education programs and the young children and families 
they serve.  kidsnow.ky.gov  

Ä The Addison County Parent/Child Center in Middlebury, Vermont,  provides child 
care and preschool to children up to age three, using a curriculum that promotes social and 
emotional development.  Mental health services based at the center enable professionals to 
look in on the children they serve and to coach and interact with childcare providers and 
parents.  Onsite job training, workshops, and meetings with social service staff, plus 
transportation provided by the center, make it easy for isolated families to access services.  
www.sover.net/~thepcc  

 

Child care programs partner with neighborhood-based child welfare services and 
intensive family support in efforts to prevent and respond to abuse and neglect. 

 

Ä Hope Street Family Center blends its early childhood programs with an array of health, 
education, parenting, and social services to produce a coherent strategy for improving child and 
family outcomes.  Families affected by child abuse and neglect receive intensive child welfare 
services, including home visits by professional social workers and public health nurses, as part 
of the Family Center’s community-based services.  
www.healthychild.ucla.edu/HopeStreetFamilyCenter.asp  

Ä In 2002, 24 Early Head Start (EHS) programs received extra funds to target families 
involved with the child welfare system or at risk for child abuse or neglect.  Each of the EHS 
programs re-designed and individualized services, including home visits, center-based care, 
group socialization, parent education activities, and goal setting.  As a result of enhanced 
training and joint planning, staff from EHS and the child welfare agency have adjusted referral, 
assessment, and tracking efforts to achieve the desired results.  Initial evaluation data suggest 
parents have increased their knowledge and skills, families are experiencing less stress, and 
children’s homes are safer.  Low levels of participation and client retention are ongoing 
challenges, however (James Bell Associates, 2006).  www.ehsnrc.org  

 

 

http://www.pepcleve.org/
http://www.sover.net/%7Ethepcc
http://www.healthychild.ucla.edu/HopeStreetFamilyCenter.asp
http://www.ehsnrc.org/
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Funders and policymakers make money available in sufficient amounts and on terms 
that enable programs to use multiple funding streams to build consultation into their 
daily work and their professional development activities. 

 

Ä With funding from 15 private and community foundations, two Proposition 10 Commissions, 
the United Way, and the city and county of San Francisco, the Early Childhood Mental 
Health Project provides mental health consultation to 46 low-income child care centers.  
By helping teachers better  understand of their interactions with children, the model seeks to 
improve overall care while targeting the developmental needs of individual children. 
www.jfcs.org/Services/Children,_Youth,_and_Families/Parents_Place/Early_Childhood_Mental_
Health_Consultation/ChildCareCenterConsultationinAction.pdf  

Ä Healthy Child Care America (HCCA) uses federal funds, managed by the American 
Academy of Pediatrics, to try to ensure that all children are cared for in a nurturing 
environment and have a medical home.  HCCA’s principles hold that families, child care 
providers, and health professionals collectively can promote the healthy development of young 
children in child care settings and can increase access to preventive health services and safe 
physical environments. www.healthychildcare.org   

Ä The Hilton/Early Head Start Training Program is a public/private partnership 
between the Conrad N. Hilton Foundation, the Head Start Bureau, and the California Institute 
on Human Services to help Early Head Start and Migrant and Seasonal Head Start programs 
serve infants and toddlers with disabilities, and their families.  Training is designed to increase 
Early Head Start/Migrant and Seasonal Head Start capacity to provide disabled infants and 
toddlers, and their families, with high-quality services.   www.specialquest.org  
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Indicators: High-Quality Child Care and 
Early Education 

 

1.  More children in high-quality early childhood programs  

INDICATOR DEFINITION 

The percent of children ages 0-3 and 4-5 attending accredited or quality rated early childhood 
programs such as preschool, pre-kindergarten, Early Head Start, Head Start, or a child care 
program with an education and parent support component as a proportion of the overall 
population.  

 

SIGNIFICANCE 

Participation in high-quality early childhood programs helps prepare children for school and has 
long-term impacts on children’s ability to learn and develop peer relationships.  Young children in 
high-quality programs tend to have decreased rates of grade repetition, fewer referrals to special 
education services, and higher levels of cognitive and social development.  Additionally, 
participation in high-quality early education programs helps mitigate cognitive learning disparities 
between children from high and low SES backgrounds (Barnett, 1995; Belsky, et al., 2007; Early 
Childhood Longitudinal Study, 1999; EdWk Quality Counts, 2007; Gormley & Gayer, 2005; Lee, et 
al., 1995; National Household Education Survey, 1991; National Household Education Survey, 
1999; National Longitudinal Survey of Youth, 1979; National Research Council, 2000; Peisner-
Feinberg, et al., 2000; Reynolds, 1994; Sheehan, et al., 1991; Shonkoff & Phillips [eds.], 1999; 
Warash & Markstrom-Adams, 1995). 

 

 

2.  More early childhood teachers with a CDA, teacher’s 
certification or degree in early childhood development 

INDICATOR DEFINITION 

The percent of early childhood teachers with a CDA, teacher’s certification or degree in early 
childhood development as a proportion of the overall number of early childhood teachers in a 
specified area. 

 

SIGNIFICANCE 

Specialized education and training in child development for teachers is linked to more sensitive 
caregiving and better developmental outcomes for children.  However, education, training, and 
credentialing are not consistently related to classroom quality in the presence of factors such as 
high turnover, large classrooms, etc. which may be stronger influences (Bellm & Whitebrook, 
2006; Bowman, Donovan & Burns, 2001; Currie & Hotz, 2001; Dunn, 1993; Early, et al., 2006; 
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Fischer & Earhart, 1991; Guralnick, 1976; NICHD Early Child Care Research Network, 1996; 
Whitebook, et al., 1990; Shonkoff & Phillips [eds.], 2000).   

 

 

3. Lower annual rates of turnover among early child care 
providers 

INDICATOR DEFINITION 

The number of child care centers that have less than a 30% annual turnover rate in child care 
providers as a proportion of the overall number of child care centers in a specified area (Center 
for the Study of Childcare Employment, 2001).  

 

SIGNIFICANCE 

Greater staff stability is linked to better educational and developmental outcomes for children, 
with particular benefits cited for poor children and those at risk for educational 
underperformance.  Stable attachments with their child care providers lay the foundation for 
children’s later developmental outcomes, from academic performance to mental health and 
interpersonal skills (National Research Council, 2000; National Scientific Council on the 
Developing Child, 2004; Pianta, 1999; Twombly, et al., 2001; Whitebrook, et al., 1990; and 
Whitebook, et al., 2001). 

 

 

4. Higher salaries of child care providers 

INDICATOR DEFINITION 

A greater number child care providers and early education teachers receiving higher salaries as a 
proportion of the overall number of child care providers in a specified area (Center for the Study 
of Childcare Employment, 2001). 

 

SIGNIFICANCE 

Higher wages for child care workers are associated with better quality care and lower staff 
turnover. While standards and compensation are interdependent issues, the fundamental 
availability of a skilled, stable, and high-quality workforce throughout the child care system is tied 
to adequate wages (Center for the Child Care Workforce, 2006; Dukakis, et al., 2007; Gormley, et 
al., 2005; Lamb, 1998; Pianta, Nimetz, & Bennett, 1997; Shonkoff & Phillips [eds.], 2000; Stremmel, 
et al., 1993; Whitebook, et al., 2001). 
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5. Higher rates of consistent attendance 

INDICATOR DEFINITION 

The number of children with regular attendance at child care and/or early education programs as a 
proportion to the overall number of children in a specified population. 

 

SIGNIFICANCE 

Children, particularly those with multiple risk factors, benefit from regular attendance at a high-
quality early education program where they learn to work on tasks independently and follow 
directions.  Child care settings also provide opportunities to identify warning signs, and to establish 
good attendance and learning habits (Belsky, et al., 2007; Bridges, 2004; EdWk Quality Counts, 
2007; Kagan, et al., 1995; Magnuson, et al., 2004; NICHD Early Child Care Research Network, 
2002; Pianta, 1999; Sheehan, et al., 1991). 
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Actions with Examples: Continuity In Early 
Childhood Experiences 

 

A. Curricula and expectations aligned among providers of early 
education and schooling 

Through local leadership and support, curricula, expectations, standards, and 
assessments are aligned from pre-K to grade 3 to bring about stable, predictable 
learning environments throughout the early years. 

 

Ä Rolling Hills Elementary School, situated in a high-poverty area of Orlando, Florida, 
was close to failing in the mid-1990s, in part because of students’ high mobility rates.  A new 
principal in 1996, Patrick Galatowitsch, worked to create a climate of high expectations for 
every child—a place where teachers and administrators don’t use students’ challenges 
(including poverty, family background, race, ethnicity, or mobility) as excuses for low 
achievement.  School staff focus on classroom structure and the alignment of curricula, teaching 
strategies, and assessments with state standards, within and across grade levels.  They make 
sure that students who may not have consistent routines at home are able to fall into a rhythm 
at school.  In 2004, 67% of Rolling Hills students passed the Florida Comprehensive Reading 
assessment (compared to 28% in 1997); 55% passed the math assessment and 71% met high 
standards on Florida Writes (compared to 32% and 29%, respectively, in 1997).  
www.naesp.org/client_files/PK3/rollinghills.pdf  

Ä The Natrona County (WY) School District helped schools define alignment and craft 
a coordinated strategy for meeting Wyoming’s early childhood readiness standards.  These 
connect to state education standards, offering a clear map toward meeting elementary 
proficiency goals beginning in pre-kindergarten.  Fourth-graders in Natrona’s pilot school 
recently exceeded the state average on reading and writing sections of the Proficiency 
Assessment for Wyoming Skills.  www.naesp.org/client_files/PK3/pvalley.pdf  

Ä Paradise Valley Elementary School in Casper, Wyoming, builds connections with local 
pre-kindergarten providers and spreads the word about kindergarten readiness and state early 
learning standards.  In the early 1990s, when teachers sought a way to help the younger siblings 
of struggling students, the elementary school created an in-school pre-K program aligned with 
the school’s primary curriculum.  Paradise Valley’s All Ready Preschool, which focuses on at-
risk students from low-income families, started with seed money from the Wyoming 
Community Foundation.  As the program became established, grants from other business and 
community groups kept it going until a mix of district, state, and federal funding began 
sustaining the half-day sessions.  Paradise’s principal says the pre-K program is a leading factor 
in a 50% reduction in the percentage of kindergarten students identified with learning 
disabilities.   www.naesp.org/client_files/PK3/pvalley.pdf  

Ä At the McFerran Elementary School in Louisville, Kentucky, pre-K teachers spend the 
first week of every school year helping to teach kindergarten, which reminds them which skills 

http://www.naesp.org/client_files/PK3/rollinghills.pdf
http://www.naesp.org/client_files/PK3/pvalley.pdf
http://www.naesp.org/client_files/PK3/pvalley.pdf
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children need by the end of pre-K.  The pre-K center at McFerran uses a curriculum created by 
the district and connected to state standards for what students should know at fourth grade.    
www.jefferson.k12.ky.us/Schools/Elementary/McFerran.html  

Ä Policymakers in 41 states and the District of Columbia have aligned early-learning 
standards and curricula with state academic standards for the elementary grades.  
The goal is to make the transition from preschool to elementary education smoother by 
specifying the knowledge and skills young children need to be ready for school.  Thirteen states 
have defined what young children need to know and be able to do to be ready for school.  
Sixteen states require districts to assess the school readiness of entering students.  And 18 
states have developed programs to help young children who do not meet school-readiness 
expectations. www.edweek.org/ew/articles/2007/01/04/17execsum.h26.html  

 

New schools are established to improve pre-K to grade 3 education; they include a 
focus on aligning curricula, expectations, standards, and assessments from pre-K to 
grade 3. 

 

Ä Lee Academy, a public school in the Dorchester neighborhood of Boston, follows a 
developmentally sequenced learning model and will ultimately serve children from age three 
through fifth grade.  Currently, it enrolls 88 three-, four-, and five-year-olds and will add one 
grade each year through 2009.  The goal is to break down the barrier between preschool and 
primary school by housing both in one setting.  The school’s pre-K instruction focuses on four 
areas that early childhood experts believe are critical to later academic success:  oral language 
development, literacy development that is closely aligned with oral language instruction, 
mathematics preparation that emphasizes understanding of numbers and spatial relationships, 
and the development of social-emotional competencies.  Unlike their counterparts in much of 
the country, preschool teachers at Lee Academy have training, salaries, and professional status 
comparable to those of teachers in the elementary grades.  “We hope to provide a pre-K 
through grade 5 school where, for 6 to 10 hours every day beginning at the developmentally 
crucial age of 3, our kids are exposed to the most loving, supportive, and intellectually rich 
environment possible,” the principal says.  www.boston.k12.ma.us/leeacademy/aboutus.html    

Ä The Children’s Academy in New Albany, Indiana, is a pre-kindergarten to third grade 
school where everything is “about helping little children learn how to read.”  It offers intensive 
and focused professional development; classroom teachers plan together and advance their 
own learning while children are in music, art, or physical education classes.  
www.genemaeroff.com  

Ä Laguna Elementary School is a K-5 school on an Indian reservation in New Mexico, 
operated by the Laguna Tribe in collaboration with the Pueblo of Laguna Department of 
Education and the New Mexico Community Foundation.  Tribal leaders aim to build a 
coordinated system of early childhood education that includes a Head Start program, an early 
Head Start program for infants to three-year-olds, a special services program for children with 
developmental disabilities, and a child care center that provides wrap-around services to 
children from six weeks to 12 years old.  Under the leadership of Principal Brenda Kofahl, the 
elementary school works with Head Start to align expectations for early learning and school 

http://www.edweek.org/ew/articles/2007/01/04/17execsum.h26.html
http://www.boston.k12.ma.us/leeacademy/aboutus.html
http://www.genemaeroff.com/
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readiness.  Teachers meet with Head Start staff to improve alignment and build a shared 
understanding of key learning principles.  The school invites parents of Head Start children to 
conversations about kindergarten learning standards.  In the spring, Head Start children visit 
elementary classrooms to meet teachers and get to know the building.  The Head Start center 
shares developmental evaluations with elementary teachers so they can assess gaps and build 
on what children have learned.  “I want the children to see moving to elementary school as a 
small step, not a huge step,” Kofahl says.  www.naesp.org/client_files/PK3/sparks.pdf  

 

 

B. Providers of early education, schooling, and social and health 
services connected with each other and with families 

Efforts to connect child care, preschools, schools, and services are supported by strong 
local leaders and are often sustained by outside intermediaries. 

 

Ä Laguna (NM) Elementary School is a part of the SPARK (Supporting Partnerships to 
Assure Ready Kids) initiative of the W.K. Kellogg Foundation, which supports community-
based action to align early learning, elementary school, health, and social services and systems 
for children who are likely to be unprepared to learn.  
www.naesp.org/client_files/PK3/sparks.pdf  

Ä The Chicago Child-Parent Center and Expansion Program is a center-based early 
intervention that provides comprehensive educational and family-support services to 
economically disadvantaged children from preschool to early elementary school.  Initially 
implemented in four sites and later expanded to 25, the program targets families in high-
poverty neighborhoods that are served by other early childhood programs.  It includes a child-
centered focus on the development of reading/language skills, and comprehensive services.  
Parents are supported in their efforts “to provide a better life-style for their children and also 
to ultimately provide opportunity for their own life dreams.”  Children participating in the 
preschool and follow-on services have higher academic achievement when compared to 
children receiving only the preschool or follow-on programs.  Among students followed to age 
24, participation in the extended program was associated with higher rates of high school 
completion and full-time employment and with lower rates of violent arrest (Reynolds et al., 
2005).  www.waisman.wisc.edu/cls/Program.htm  

Ä At Howe Elementary School in Green Bay, Wisconsin, children arrive at 6:30 a.m. for an 
Early Bird program at the Family Resource Center next door.  Throughout the day, Urban 4-H, 
YMCA of Green Bay, Head Start, and local businesses offer an array of services and 
opportunities for students and their families at the resource center.  A parent educator 
conducts adult literacy and child development classes for families, and mothers bring infants and 
toddlers to a play group.  Dental needs are met on-site, and the lending library is kept busy.  
www.naesp.org/ContentLoad.do?contentId=1659 

http://www.naesp.org/client_files/PK3/sparks.pdf
http://www.waisman.wisc.edu/cls/Program.htm
http://www.naesp.org/ContentLoad.do?contentId=1659
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Indicators: Continuity In Early Childhood 
Experiences 

 

1.  More children in schools that connect with child care 
programs and families, and that are welcoming to children and 
families 

INDICATOR DEFINITION 

The percent of children attending schools that systematically involve child care programs and 
families before the transition to formal school as a proportion of the overall population (National 
Center for Early Development & Learning, 2004).    

 

SIGNIFICANCE 

Children experience a smoother transition when they enter school when there is coordination 
between schools, early childhood programs, and parents.  When schools have a systemic 
relationship with parents and early childhood programs, the open communication promotes 
greater problem solving, language development, and learning among children, as well as reinforcing 
parents’ comfort with their crucial roles in their children’s learning process (Henry et al, 2003; 
Kagan & Neuman, 1998; Kelin & Knitzer, 2007; Lynch, 2007; Melton, Limber & Teague, 1999; 
Pianta & Kraft-Sayre, 2003; Reynolds, 2003; Reynolds, et al., 2006; Reynolds & Wolfe, 1997; and, 
Zill, et al., 2003).  

 

 

2. More children in schools with acceptable teacher-child ratios 
in K-3 classrooms 

INDICATOR DEFINITION 

The percent of children enrolled in schools with classrooms with acceptable teacher-child ratios as 
a proportion of the overall population (National Research Council, 2000).  

 

SIGNIFICANCE 

Staff-to-child ratios is one of the most sensitive indicators of quality of care.  Children who develop 
relationships with their teachers are more excited about learning, thus more likely to perform 
better academically and socially.  This relationship cannot develop as fully if a teacher has to work 
with too many students (Adams, 1990; Bellm, et al., 2002; Birch & Ladd, 1997; Graves, 2006; 
Howes, et al., 1992; National Research Council, 2000; Reynolds, et al., 2006; Pianta & Steinberg, 
1992; Vandall & Wolfe, 2000). 
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3. More children in schools that have aligned curricula and 
expectations among K-3 classrooms and with early childhood 
programs 

INDICATOR DEFINITION 

The percent of children. as a proportion to the overall population in a specified area, who are 
attending grades kindergarten through third grade in schools whose curricula and expectations are 
continuous within the schools and aligned with early childhood programs.  

 

SIGNIFICANCE 

A developmentally-sequenced approach to learning that builds on what children are capable of 
learning at a particular age and stage, and what they have already learned in pre-school, is the most 
effective method to ensure a continuation of learning.  Learning fadeout greatly diminishes when 
children attend programs and schools that have a coherent education program with aligned 
standards and curriculum in preschool through third grade (Bogard & Takanishi, 2005; Gormley & 
Gayer, 2005; Griffin, 2007; Graves, 2002; Kauerz, 2006; Kelin & Knitzer, 2007; Raver & Knitzer, 
2002; Raver & Zigler, 1997; Sanders & Rivers, 1996).
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Ingredients: Continuity In Early Childhood 
Experiences 

 

Key Ingredients are the underlying elements that make certain services and supports 
effective in contributing to school readiness and third grade school success.  They 
matter because how interventions are implemented and how services are provided is as 
important as whether they are provided.   

Key ingredients are important not only to achieve outcomes but also to: 

• Understand which elements are essential to success, so that program models are 
not diluted or distorted when they are expanded, scaled up, or replicated; 

• Determine the extent to which actions now in place or being designed are likely 
to succeed; and  

• Identify elements of current actions that need to be added or modified. 

Key Ingredients that apply to all goals in this Pathway can be found in Appendix 4.  
They include:   

• Accessibility 
• High Quality 
• Effective Management 
• Results Orientation 
• Connections to and across Services and Supports 
• Community Engagement and Social Networks 
• Sustainability 
• Funding  

Key Ingredients that apply specifically to GOAL 5, Continuity in Early Childhood 
Experiences, include the Ingredients of standards for professional development, 
curriculum, assessment practices, and expectations. 

 

 

INGREDIENTS: Standards for professional development, 
curriculum, assessment practices, and expectations 

Standards for professional development, curriculum, assessment practices, and 
expectations for pre-k and early elementary classes are aligned and take into 
account children’s changing developmental characteristics and abilities. 

• Communication is ongoing between schools, preschools, and families so children 
and parents know what to expect and so schools can respond to the needs and strengths 
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of incoming children.  These relationships also preserve continuity of services during 
transitions and help to align expectations for children’s learning. 

• The National Board for Professional Teaching Standards has identified 10 core 
competencies that educators from preschool through third grade need in order to 
teach effectively and to prepare all young children for education beyond third grade: 

1. Knowledge of child development 
2. Methods for teaching diverse children 
3. Use of multiple forms of assessment 
4. Organization of learning environments 
5. Curriculum design that helps children make connections 
6. Strategic use of resources and technologies 
7. Parent and family outreach 
8. Professional collaboration and development 
9. Reflection for enhanced teaching 
10. Vertical alignment 
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Rationale: Continuity In Early Childhood 
Experiences 

 

Continuity in early childhood experiences, especially during the transition into kindergarten and 
formal schooling, sets a trajectory for continuous developmental progress and later academic 
achievement and success.  

 

Research shows it is important for curricula and expectations to be aligned 
among providers of early education and schooling because: 

Stable, predictable learning environments enable children to function at their highest 
scholastic and social levels, and they promote higher rates of school and home stability.  The 
transition from preschool to kindergarten and the primary grades, however, necessitates 
changes in the roles, settings, and expectations of individual children and their families.  Early 
childhood programs that continue into the primary grades promote stability by making 
transitions more successful, and they also help prevent thepositive effects of preschool 
intervention from fading.  Most developmental theories indicate that personal and 
environmental support during the transition to formal schooling is important for children’s 
continued success (Reynolds, et al., 2006). 

High-quality experiences for children that are aligned across the early grades are related to 
positive outcomes for children (Sanders & Rivers, 1996). 

Pre-kindergarten experiences are important for the development of certain basic skills, but 
these gains may not be sustained if they are not followed by aligned and integrated 
experiences in grades K-3.  When kindergarten teachers build on the skills learned in pre-K 
and teach new age-appropriate skills, children’s learning builds from one grade to the next 
(Bogard & Takanishi, 2005). 

 

Research shows it is important for providers of early education, schooling, and 
social and health services to reach out and connect with each other and with 
families because: 

When preschool children can visit the kindergartens they will attend, they learn what to 
expect and feel less anxiety early in kindergarten.  The effectiveness of this practice was 
demonstrated by the Head Start Transition Project (Kagan & Neuman, 1998).  

When the connections between schools and homes are strong, parents know what their 
children are learning and can support the development of new skills and knowledge at home. 
(Melton, Limber, & Teague, 1999).  

Cognitive and social skills help together to increase the likelihood that children will succeed 
in school (Raver & Knitzer, 2002; Raver & Zigler, 1997). 
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Several studies link parent involvement in pre-K activities to emerging literacy skills, 
improved scores on cognitive and general knowledge tests, and fewer problem behaviors 
among children (Zill, et al., 2003; Reynolds, 2003; Henry, et al., 2003b). 

Relationships are important to school adjustment.  Children who develop warm, positive 
relationships with their kindergarten teachers are more excited about learning, more 
positive about coming to school, and more self-confident and they achieve more in the 
classroom.  Relationships with peers also are important.  Children whose peers accept them 
and who have friends tend to have more positive feelings about school and perform better 
in the classroom (Birch & Ladd, 1997; Ladd, et al.,1996; Pianta & Steinberg, 1992). 
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Evidence: Continuity In Early Childhood 
Experiences 

 

A.  Curricula and expectations aligned among providers of early 
education and schooling 

An intentional curriculum is an important component of high-quality early learning and has been 
found most effective when it is consistent with district-wide K-3 professional 
development activities and early learning standards (Kelin & Knitzer, 2007). 

 

 

B:  Providers of early education, schooling, and social and 
health services connected with each other and with families  

The National Center for Early Development and Learning's Kindergarten Transition Project 
demonstrated that a systematic approach emphasizing long-term relationships 
among the child, family, schools, teachers, peers, and wider community 
benefited all stakeholders.  Almost all participants, regardless of their professional role, 
acknowledged a shift in approaches and expectations.  Relationships among kindergarten teachers, 
family workers, and principals tended to be more positive and supportive, and their programming 
more integrated, across preschool and school (Pianta & Kraft-Sayre, 2003). 

Families in the Kindergarten Transition Project valued assistance during transitions and reported 
that their children made positive academic and social adjustments to school.  Teachers got to 
know children faster because there was communication between home and 
kindergarten and between preschool and kindergarten; the communication also 
established a vehicle for problem solving (Pianta & Kraft-Sayre, 2003). 




